Perhzps

To Sheila R/ PET/

Dear Sheils,

I enclose a article . around the area of
translation and language learning. This is an area I am currently
exploring with a view to producing a book’ .ﬁap-' the forthcoming
Pilgrims-Longman Resource book geries. This ég?collaboration with
Christine Frank.

 Maybe- . there is much more use of mother tongue in
EFL secondary school elassrooms %ﬁan ong might suspect from what
is written within the current direct method orthodoxy. i
teachers can be drawn into a discussion of how they use mother tongue

and translation. It's a big areay potentisally,for PET to go into.
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Mario Z f é,,. Ed
¢2e J e ARy

$le by t,[5{,‘,.‘

G e Lo, jleave B (Lo

b fr sV 7 ( (2, Cotd




Translation as part of learning a language
(Heily
The last rz&ears in language tenching have been
dominated by the idea that the learner goes dircct

from *'reality' to nam%Pf reality in the foreign language. The

student is shown a =- _ snd is taught the word cat without
AL > Lot

reference to the corr:sponding word in the mother tongue.
Though the diredt method s3ill has the status of
the guiding orthodoxy there arecééézggffoover Europe gueetly
using translation o hedp learners get to the point quicker.
Take an exercise proposed by Joachim Appel as part
of a unit of work for a ten 2 C ass:::ﬁ§LEOVe1. To help students
with the comprehension of a difficult descriptive passage in the book
Joachim gives them 20-30 hard .words ‘translated 1nto mgﬁﬂjr t?ngue anc

‘-r
in the same order as they occur in the passagea e s ents star ,ué

A
the reading by matching the mother tongue words with the corresponding
words in the text. After this-preliminary work theys are in a better
position to to read and understand the text. ( J. Appel

teaches in a gymnasium in Germany.)

<:fofioducing vocabularx,::D

In his work on introducing new vocabulary, Paul

Mesra of Blr,kbegk Collegey, Univ of Lgndon takqfit for granted that
the learner w1lﬁuse the mother tongue word as the key to the target

language word. Can I use the Meara method +to teach you a =~ °

. T . - A
words of Turkish? Here are four columns: )

' Target langusge { “Your assocla4' Meaning of
word

tion target l=anguage
l word
KAYUN
BEN
(1]
GOL
ORTASINDA

Have a good look at Kayun and %1nd an a58001at11n fér it, which
jot down in the second colugn. ( My association was canyon).
KAYUN in Tyrkish means gheep . Jot this down 14Lhe third column =and

try to find a way of linking your first association with the me=ning.
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In my case I think of a KAYUN that has fallen i;fira canyon and is bleatig
£ on a ledge half way dwemi The more sensory your bridging associztion
is the better. It's good to get a ludicn:bus on% too- these tend to
fix the words in the memory.
e J ’TuJZJl
Can you do the same for the other three words? You will
- ; A

find their x?y;,zufwtfz—\ﬁ? i1 Bnglish at tne end of this artiole.

Meara suggests that students should learn a lot of
basic vocabulary at the start of a language course and that his ,
associative method allows this to happen fast, pleasurably and efficientl&?

Translation of the target words is a key part of his process.

Revising words

A powerful way of reviewing vocabulary ig to ask the students to
take a handful of words and to write mother—tongue sentences
ustng them. If I were going over the Turkish words I might
writes |
ES——

" Yesterday I read an article sbout improving ' _KAYEN
wool yield."®

Try fo do this with BEN, GOL and ORTASINDA. Whca you are®d & low
level in the target language this technique allows you to 'use! thé word
in a much more SOphl,ﬂi:?ted sentnnce than yous could produce in
the target langusge. ords Z' -~ in the mind. I learnt this
idea from Sheelagh Deller, a Pilgrims colleague and author of
Teaghing from the Learner, Longman, 1990. 2 Z e dZ

Sheelagh's exercise clearly oﬁ#ﬂ:ﬂ:::q;z:ast direct methad

orthodoxy.

Translating text

Give the students a short mofpifﬂiopgue text. On the bo=rd you
show them pumbered hlanki words of the target langugge traonslatiog

of the passage they have in their hands. Youwboard will look like this:

’lf i 2 2 &
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The students' task is to decqge on the target langWage words to

go in the blagﬁé, ﬁk’é%%ﬁj"bhe mother tongue textVThis is possibly
the best guided transl tion exercise I have 1{ xég‘kzkavz_; The

idea comes from David Hardisty,who wcriis in Pgriugal,and he presents
i‘biﬁis book e CALL OUP, 1989. You really don®t need one mipro-
computer per three students and a"total deletion" type program 1o make
the exerfise work. The blackboerd is a fine home for it. ( It's well
worth looking at computer methodology books like Hardisity's and
Windeatt's t7kind good exercises -you can use in the ordinary

ol aaBTEoH. )

Real life bi-lingual situ-tions

Bessie Dendrinos, who has written a lot of material for use in
Greek second-ry schools, points out that il real life one is often
asked to use the fact that one knows two langusges to carry out
practical tasks. |

So a. Greék student might be in her uncle's offlce
when a letter in English arrives. The uncle asks her to read it and
pick out the main points. He does not want = word-for-word translation.
Be wants her to grasp the meaninéatﬁ"“ﬁﬁgiﬁéh and summarise it in
Greek. 2

A foreign visitor might be watching the news in Gresk
in a freck house. He might ask for a two sentence resumé:of
a news item he thinks he half understood from the context and the
pictures.

Dendrinos proposes a series of practical, bi-lingual
exercises like the ones described to prepare students to use their
English in mormal life. Maybe there are others that occur to you
based on the way you know students use their English in your particulsr
local situation? If there are, why not send them;gi?to Sheila. -
Borges, editor of $hs;:§;;;éaﬁ, for posgsible pubizgétion?

From the pmimary schook

Primary scho&l teachers in immigrant areas in UK have no fear of
mixing mother tongue and target language in their teaching to
5-6 year olds. They are not in the thrall of direct method g
orthodoxy. They work in - a child-centred, practical commonsensical sqi
of way.

A major technique they use with caildren who come to school

with virtually no English ( from Bengsli, Contonnese etc homes) is {5 i
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tell them sories mostly in motherntonguéigdbit in BEnglish. Imagine
N

your mother tongue is English and the target language is Greeks:

" Are you sitting comfortsbly? Then I'll archise: once

upon a time there was a hen, a kota, who used to visit the
Bibrary quite often. She'd go into the wvivliothiki and choose two or
three vivlia from the é?lves. She'd tzke the vivlia owver to the
man at the desk, the vivliothikario . The vivliothikarios would
stamp the vivlia, and then hand them to the kota, saying " Here you
are, Kiria Kota, please bring the wivlia back by the end of next

evthomatdba, by the end of next weck "™ And so the kota
would lesve the vivliothiki wilkh the wivlia under her wing .

But there was a provlima. The kota used to come back
the next imera, or a couple of imeres ( days) later but she never
brought any of the vid®lia backe The vivliothikarios complained, but
it got him -mewhere. So one fine imera he decided to follow her.

She went down the street from the vivliothiki to the railway stathmo
with the vivlia unger her pteri. In the stathmo she went to platform

two and got on a suburbzn treno. He did the same.

Half %;hour later the treno stopped in-<a village
stathmo. The kota katevike from the treno and the vivioTthikarios
also katevike. He followed her tsrbig house, a megal: spiti, on the
edge of the village. The kota, still carrying the vivlia, went
round behind the spiti. There was a pond behind the
spiti,y the megalo spiti. In the middle of pond were some water-lilies
with a big green vatrachos sitting on one of them. The kota called
out-%to the frog ¢ " listen, I've brought you some more ®ivliia from
the vivliothiki, catch! " The kota threw on of the vivlia she was
carrying under her pteri to the big green vatracho. The vaﬁrachos
caught it and flipped %ggiefhe pages. Then he petaxe R s, =1
water.s . w@ad it." The vivlio senk to the bottom
of the pond with 2ll the other vivlia. The vivliothikaros was now
clear why the kota never brought the vivlia she danise back to
the vivliothiki! N/

In the primary school situation in UK such, stories =re
told and retold with more and more q&—the story in the target language
until finally the == . Kkids can cope with the whole text in the
target language.

_ As you read/listened to my story your knowledge of
Engiish gave the Gr:ek words shape and meaning and your feeling

for English gave the new words some kind of feeling too. This
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technique draws sap from the mothsr tongue and injects it into
the foreign sounds.fﬁhy not #ell your beginners a mixed language

gstory like this one about the kota and vatrschos? Don E write

out the text— just jot down the words you will want to put into
Engliszh. If you write out a whole text you will probably find that
your contect with the class is = lot less direct, as you will be
reading off the pﬁﬁﬁir@thnr thakt telling. You will #6% Rave the

same eye-contaéjjghd feedback from the children,

The aim of this article is @ot to suggest that we go back
_ forty years to the days of grammar translation. Its aim
, though, is to suggest that people alltrognd Burope are quietly
using translation exercises as part of y-normaﬂteaching process

and thnt this is an area %ork well worth looking at. Perhaps &t is

time . 4 o question A e 4_...4//@/ ,{,,J,,,,,,a
— - _—
Note: BEN =1

GBL = a desert

ORTASINDA in the middde of. ..



